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Creative approaches to comparing
texts

Activity 1: Using images to improve skills for Question 2

Source A

© thislife pictures/Alamy Stock Photo

Source B

© iStock.com/Wavebreakmedia
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Source A

What can you see?

e Rows of desks

e Posed photograph

e Lotsof children in the picture

e Notsmiling

e Ateacheratthe back

e Angled desks all facing frontwards
e Single learning resource (books)

e Windows offer some natural light
e Allboys

What can you infer?

Stern and disciplined

Joyless?

Everyone looks the same

Crowded

Learning would be formal and
possibly repetitive

Fewer opportunities for interaction
Restricted and restricting
Lacksvariety (in learning
opportunities, resources and social
interaction)

Source B

What can you see?

e Children sat on floor with
cushions/coloured block
comfortable seating

e Satinacircle, facing each other

¢ Children communicating

e Colourful surroundings and displays

e Lotsof books and learning materials

e Ownclothes

e Boysandgirls

What can you infer?

Relaxed, moreinformal
learning environment
Interactive
Co-operative learning
Immersive/stimulating
Possibly more fun
Individuals

Inclusivity
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Activity 2: Comparing student responses

Student response 1

Source Ais of an older school showing rows of students - all boys - seated in angled desks which
suggests an element of formality and control. However, in source B, which is of a more modern
environment, the children are seated on the floor working on laptops and tablets. This picture
suggests a more informal learning environment than in source A and looks both relaxed and
productive.

Student response 2

Source A is of an austere Victorian school. The image shows rows of students - all boys - seated
at angled desks. The regimented feel to the room suggests an element of formality and control,
and the unsmiling faces add to the feeling of joylessness that is captured by the image.
However, source B depicts a modern learning environment that is far removed from the
blandness of source A. Here, the children are seated on the floor and leaning on soft, coloured
blocks whilst using electronic resources. This picture suggests a more informal learning
environment than in source A and looks both relaxed and productive - the children are talking
to each other, and learning seems to be co-operative whereas in the other image learning might
well be formal and possible repetitive.
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Connecting ‘like with like’: Examples

Whatcanyou

see?

Level 1 inference

Level 2 inference

Level 3 inference

BOOKLET

Level 4 inference

Thewaysthatthe | Thechildrenare | Inone picture The children are | ...the difference
children are seated the boysareall | seated atdesks | inseating
seated differently. sittingatdesks | which suggests | suggestsa
butin the other | theireducation | greaterdegree of
the children are | isformaland regimentation in
working on controlled Victorian society
computers so whereas the and a lack of
they have more | other children individuality,
fun. are sitting on whereas modern
the floor expectations of
indicatinga children’s
more relaxed behaviour are
and informal more relaxed as
approach... they’re
encouraged to
express
themselves as
individuals.
The Onehasa Intheold The teacherin ...thepresence
presence/absence | teacherin, picture the the old picture of a teacher
of teachers the other one teacher looks looks strictand | reinforces the
doesn’t. really strict, the children importance of

standing up but
in the otherit’s
justchildren
which shows
they get on with
their work.

seem scared,
whereas the
absence of a
teacherin the
other picture
suggests the
pupils are more
trusted...

authority and
control
whereas the
lack of
teachers
suggests pupils
are expected to
develop self-
control and are
trusted to
behave without
the need for
discipline and
fear.

© 2026 AQA and its licensors. All rights reserved.

8 0f48



GCSE ENGLISH LANGUAGE - 8700 - FOCUS ON SUCCESS MANAGING MULTIPLE TEXTS HANDOUTS
BOOKLET

Activity 3: Interpreting differences between information texts

Due to copyright restrictions, fictional holiday brochure excerpts are provided for the purpose
of this activity, but you could use authentic versions with your students.

Source A

Location - Playa de la Victoria

This resort has a sea view and is adults-only. It overlooks the Mediterranean Sea and is a short
walk away from Playa de la Cortadura. The resort has beautiful views and is close to the
promenade with cafes and bars. The lush swimming pool and huts are surrounded by palm trees
with rolling hills in the background, providing the opportunity to enjoy the sunset.

Accommodation
One-bedroom huts have air-conditioning and heating. They have a lounge with a phone, safe,
satellite TV, a coffee machine, a fridge and a hairdryer.

Facilities

One pool and one jacuzzi

Solarium with deck chairs and parasols
Bar and restaurant with show cooking
Sauna

Tennisand badminton courts

Beach volleyball

Crazy golf

Laundry facilities

Your all-inclusive package
Includes breakfast, lunch and dinner every day, plus alcoholic and soft drinks, snacks and
afternoon tea with cakes and sandwiches.

Rooms: 150 Floors: 0 Lifts: 0 Transfer time: 30 mins
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Source B

Location - Palma

The Playa de Palma is just 800 metres away and the restaurants are close by. The 4-star Hotel
Elizabeth is in a wonderful position in the centre of Palma. The hotel has modern Mediterranean
décor, giving it a homely, authentic quality. It boasts a range of amenities such as an indoor pool
and spa, an outdoor pool, a bar and lounge and free Wi-Fi.

Accommodation
Rooms include en suite bathrooms as well as air conditioning and central heating. They also have
satellite tv, piped music, a hairdryer and a phone. Tea/coffee facilities are available upon request.

Facilities

Outdoor swimming pool with a hydro massage whirlpool

Kids’ pool with a slide and wave zone (April-September)

Day and nighttime entertainment, with live musical acts twice a week
TV room

Bowling

Children’s playground

Table tennis

Rooms: 220 Floors: 15 Lifts: 5 Transfer time: 45 minutes
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Activity 4: Writing a question
Student response

The hotel in source A is aimed at ‘adults only’ and this is reinforced by the various elements
described therein. There is an emphasis on the aesthetic qualities of the location - with its
‘beautiful views’ - whilst the text also emphasises the location’s peaceful and relaxing qualities:
the ‘one-bedroom huts’ are ‘surrounded by palm trees’ and provide opportunities to ‘enjoy the
sunset’. There is a clear emphasis on peace and tranquility and the intended demographic is
catered perfectly by the single level accommodation which offers minimum hassle. The relative
calm and simplicity of the resort in source A is quite different from source B which prides itself on
being in the ‘centre of Palma’ with ‘restaurants close by’ and thus conveys a sense of hustle and
bustle, which will be enjoyed by the younger, family-oriented holidaymaker. The difference in
the target audience is emphasised by the facilities on offer. Whilst source B has numerous
adventure-related things to do such as ‘slides’ and ‘wave zones’ as well as a range of
entertainment themes such as ‘live musical acts twice a week’, source A prides itself on its ‘bar
and restaurant with show cooking’ and its ‘sauna’, ‘deck chairs and parasols’. These different
elements are indicative of the target demographic: source A is geared for rest and relaxation,
whilst the hotel in source B is all about filling every minute with fun and entertainment.

© 2026 AQA and its licensors. All rights reserved. 11 0f48
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Reading the sources

Activity 6: Reading the sources

Question Source A: Touching the Void Source B: Climbing the Meije

What do the writers | ¢ The weather e Focus on the natural beauty of the scenery
focustheirattention | ® The passage of time e Her gratitude to Marius - compliments his strength and
on? Think about e The physicality of the writer’s pain the attention he pays her

events, places or o The feeling of camaraderie despite Joe taking out « Some focus on the danger and her incredulity at surviving

his frustrations on Simon and his haste to descend

people described. : :
e Simon’s psychological/moral support

How are the e Joeisamore experienced climber
narratorssimilaror | ® Hasto ‘read’into Simon’s responses

different? Do they e Whatis unsaid? What happens if Simon leaves him
exhibit specific to save himself?

¢ Resilient despite the agony

Inexperienced - relies on Marius to guide her

Some humour

Sees the climb as an adventure

Unwilling to admit her inexperience

Modest - the climb is quite a feat, perhaps recognised
by the exuberant welcome she receives on her return

characteristics that
you might be able
to comment on?

© 2026 AQA and its licensors. All rights reserved. 12 of 48



GCSE ENGLISH LANGUAGE - 8700 - FOCUS ON SUCCESS MANAGING MULTIPLE TEXTS HANDOUTS BOOKLET

Question Source A: Touching the Void Source B: Climbing the Meije

How are the texts e Begins with a mix of optimism (things have e Beginsinreflective mood; reveals her feelings about
structured? Do they improved slightly) and anxiety created by lack of the climb at the start so reader is prepared.
builduptoa time. e Movesinto chronological with some specific
particularly e Theincreaseintensionis commensurate with Joe’s time references.

important pain. e Episodic - pauses on moments of danger.
conclusion? e Urgency and pace quickens, suggested by e Clear conclusion.

dialogue exchange, for example.
e Hanging conclusion.
e Chronological.

What other e Semantic fields of battle. e More moderate tone/language.
prominent e Language of warfare reflects a male narrator, but e Humour.
methods/language also pits man in a battle with nature.  Use of double negatives might suggest her
features do you e Dialogueisrealistic. own complicated feelings about the event.
notice?  Specialist vocabulary related to mountains o Fewerexamples of figurative language but some

and mountaineering. poetic description of nature.

e Use of adverbs - ‘dreadfully’, ‘awfully’ - betrays her class.

Why do you think e The texts could be approached from a gender perspective, with Bell challenging notions of femininity. They reveal
the examiner has different relationships between the writers and their partners - source A portrays an equal relationship but one which
chosen these two is altered by Joe’s injury. Simon has a personal interest whilst Marius’ relationship is professional. Indeed, Gertrude is
texts? Apart from at pains to describe Marius’ caring nature which also permits comment on attitudes towards gender.
theirsubject matter, | ¢ Both sources reveal the resilience of humans in the face of the challenges of nature, as well as human
what do they have determination to conquer these challenges. The importance of teamwork is also highlighted in both sources.
in common? What e Reading them from the perspective of human interaction and relationships, Joe never doubts Simon’s
themes orbigideas commitment, nor indeed does Gertrude doubt Marius’ loyalty, although their motives are different.

do the sources
engage with?

© 2026 AQA and its licensors. All rights reserved. 13 0f48
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Activity 7: Image analysis and ‘big ideas’
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Activity 11: Identifying similarities and differences

November 2020 Paper 2 Question 2

You need to refer to Source A and Source B for this question.

Both writers are accompanied by another person on their adventure: Simon in Source A, and
Marius in Source B.

What can you infer about the differences between the two companions, Simon and Marius?

Source A (Simon) Source B (Marius)
e isincharge e isexperienced
e needsto get both men down and so has a e appears kindly but he has a job to do
lot of responsibility ¢ alwayswalking on ahead
e ispractical - gets things done ¢ isphysically strong
e iskeepingthe pace; conscious of time e does not have the same sense of
« hasa cheerful exterior - why? He wants to camaraderie but does prepare her
remain optimistic bed (gentlemanly or because it’s his
e ispurposeful job?)
e considers teamwork - male/male e isnotonlyaguide, but guiding
an inexperienced female climber
e hasareputation to uphold?

Both:

e adopt the role of leader (for different reasons)
e arerespected/admired by their partners.
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Activity 13: Comparing student responses

The two student responses below are answers to Question 2 Paper 2 (November 2020 exam).

Both writers are accompanied by another person on their adventure: Simon in Source A, and
Marius in Source B. What can you infer about the differences between the two companions,
Simon and Marius? [8 marks]

Source A

Due to third-party copyright reasons, we are unable to reproduce Source A here. To read Source
A, please download the GCSE English Language Paper 2 November 2020 Insert from Centre
Services.

Source B

In 1899, British explorer Gertrude Bell set out to climb one of the most dangerous mountains in the
Alps, the Meije. Source B is an extract from the letter she sent home describing the climb.

Monday 28th August, 1899

| thought you would gather from my last letter Credit: The Letters of
that | meant to have a shot at climbing the Meije Gertrude Bell (Volume
and would be glad to hear that | had descended 1) by Gertrude Bell
safely. Well, I'll tell you — it's awful! | think if | (1927)

5 had known exactly what was before me | should
not have faced it, but fortunately | did not, and |
look back on it with complete satisfaction — and
| look forward to other things with no further
apprehension. . .

10 | left here on Friday, having hired a local guide, Marius, and we walked up to the Refuge. |
went out to watch the beautiful red sunlight fading from the snow and rocks. The Meije looked
dreadfully forbidding in the dusk. When | came in | found that Marius had kindly put my rug in a
corner of the floor, and what with the straw and my cloak for a pillow, | made myself very
comfortable.

15 The night lasted from 8 till 12, but | didn't sleep at all. We got up soon after 12 and | went down
to the river and washed a little. |1t was a perfect night, clear stars and the moon not yet over the
hills. We left just as the moon shone into the valley. Marius always went ahead and carried a
lantern till we got on to the snow when it was light enough with only the moon.

At 1.30 we reached the glacier and put on our ropes. It wasn't really cold, though there was an

20 icy little breath of wind. We had about three hours up very nice rock. | had been in high spirits
for it was so easy, but before long my hopes were dashed! We had about two hours and a half
of awfully difficult rock. There were two places where Marius literally pulled me up like a parcel.
He has the strength of a bear. And it was absolutely sheer down. The first half-hour | gave
myself up for lost. It didn't seem possible that | could get up all that wall without ever making a

25 slip. You see, | had practically never been on a rock before. However, | didn't let on to Marius
and presently it began to seem quite natural to be hanging by my eyelids over an abyss. . .

© 2026 AQA and its licensors. All rights reserved. 16 of 48
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We stayed on the summit until 11. It was gorgeous, guite cloudless. | went to sleep for half-
an-hour. It's a very long way up but it's a longer way down — unless you take the way Marius's

axe took. The cord by which it was carefully tied to his wrist broke and it disappeared forever
30  into space.

Here comes the worst place on the whole Meije. Marius vanished, carrying a very long rope,
and | waited. Presently | felt a little tug on the rope. “Mademoiselle,” called Marius calmly, and
obediently off | went. There were two little humps to hold on to on an overhanging rock and
there was me in mid-air and Marius round the comer steadfastly holding the rope tight. . .

35 perfectly fearful. | thought at the time how very well | was climbing and how odd it was that |
should not be afraid.

The worst was over then, and the most tedious part was to come. There was no difficulty, but
there was also no moment when you had not to pay the strictest attention. There was an hour
of ice and rock till at last Marius and | found ourselves, with thankfulness, back on the glacier.

40 When | got in, | found everyone in the hotel on the doorstep waiting for me and the hotel owner
let off crackers, to my great surprise.

| went to bed and knew no more till 6 this morning, when | had five cups of tea and read your

letters and then went to sleep again until ten. I'm really not tired but my shoulders and neck
and arms feel rather sore and stiff and my knees are awfully bruised.

Student A

_InSourte A, Simof Seem) to Show no em pathy for bve wri'ter and ey
Smjn_y_, The Wrtter morhoas how " despite my tre) oy alarm and yain, ho haf
Reft fe pate ¢y b dejlent yq;'n;."' Thiy §Showl 1) Hhat g Aot Aot cune
abuvt be WOt und refuse ty ackowhsp fie pait frak bg 1§ Puihay Hre
witter bncough. TA Sour@ B Mariuy feems muth more »miwmg.‘«; MJA@

 foward o Wrther, Spp meationt how " beave WP fwo Plate; whece Mariv)
(cterally pulted me vp liwe 4 part” Whith Show| fuat he laow) Wit ke [§

_Mw’ and 1§ Williay bty do any Phny ty belp be WYTter, VAW §imon in
Seurie A,
TaSourte &, Simon vraskfe defer alfo make) tre WITEr Yo it

AgSprte WS Gadrtion “W AT looredup, Simen (ould b Seen deirmhgy

Uitk e Only fallyw] AYtr ok Makt| be writer [ead them even
Fhovgh roesbed tre Wi tkor ad WrVken WiY (89 . TA Soprve B, Marivs Seems
Fo_be onore unders fuding de to e WITHED) (REXAYINIE with (lymbiny dad
“q[wnﬂ went Ahead ol (orfred 4 lantern” Tl Mame) i+ [ lewr Prgthe

1S PRE a foa eteer Partay fror bR (Limh.
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StudentB
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Vocabulary and ‘levelling up’

Activity 14: Combing the vocabulary

November 2020 Paper 2 mark scheme (adapted to reflect 2026 changes)

o1
Identify and interpret explicit and implicit information and ideas
Select and synthesise evidence from different texts

[This question assesses both bullets

Lawvel Skills Descriptors Indicative Standard
Thits indicative standard provides an exemplification of the skills
descnpltors al each kvl it B not 8 mosel answer, nor a complete
response. Nor ooes it seak o exemplity sany particiulsr condent.
Level 4 Shows perceplive or In Source B, 'local guide’ Marius is ‘hired” and therefore
Perceptive, | detailed synthesis and paid to ensure the safety and success of the writer. She
detailed interpretation of both texts: | buys his experience and knowledge of the mountains to
summary | = Makes perceplive achieve her ambition. On the other hand, in Source A,
inferences from both Joe's companion, Simon, i involved in a “partnership’
T=8 marks texts which suggests that mutual respect, skill and
« Makes judicious collaboration are essential to ensuring their safety and
referencesiuse of textual | survival. However, although one relationship is based on
detail relevant to the an equal friendship and the other is based on two
focus of the question strangers entering a business transaction, both
* Statements show companions take responsibility for the life or death of the
perceptive differences person they are climbing with, which shows that both
between texts relationships can be just as effective.
Level 3 Shows clear synthesis and | In Source B, Marius has been ‘hired' as a ‘local guide” to
Clear, interpretation of both texts: | help the writer because of his knowledge of the
relevant « Makes clear inferences mountain, but although he has never met her before, he
summary from both texts is very loyal and supportive. Simon, the companion in
s Selects clear references/ | Source A, is also loyal but he is climbing with Joe as an
5=6 marks textual detail relevant to | equal pariner rather than a paid guide. Joe says ‘the
the focus of the question | partnership had worked ... effectively’ showing that the
* Statements show clear close relationship between the two companions was
differences between texts | Meally important as they were working together to survive
after the accident.

© 2026 AQA and its licensors. All rights reserved.
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Level 2 Shows some interpretation | The companion in Source B is a local guide” who has
Some, from one/both texts: been 'hired’ to help the writer climb the mountain which
attempts at | » Attempis some means she has paid him to help because without his help

summary inference(s) from she wouldn't manage it. This is different to Source A
one/both texts because Joe and Simon know each other already and
I=4 marks | » Selects zome are climbing together, so Simon iz not being paid to help
appropriate references like Mariug is. In Source A, Joe says thatitis a
Mextual detail from ‘partnership’ which means they work together weill.
onefboth texts
* Statements show some
difference(s) between
texts
Lewvel 1 Shows simple awareness In Source B the companion iz called Mariug and he is a
Simple, | from one/both texts: guide who shows her where to go. It says 'hired a local
limited » Offers paraphraze rather | guide’. This is different to Source A because the writer
SUMMay than inference and the companion are both climbers not guides. The
+ Selects simple writer says they are a ‘partnership” which shows they are
1=2 marks reference(s)textual like partners.
detail(s) from one/both
texts
* Statements show simple
differences between
texts
Lewvel O Mathing to reward
Mo marks
Nota:

= If the quality of the response is L1 but only deals with one text, the mark must be 1 not 2.
= |f the quality of the response is L2 but only deals with one text, the mark must be 3 not 4.
+ A candidate has to deal with both texts and address the correct focus of the question to achieve L3

or above.

The focus of this question is the difference between the two companions.

AD1 content may include ideas such as:

their relaticnship to the writer
their actions

their experience

their knowledge

their confidence

their skills

their decision-making

© 2026 AQA and its licensors. All rights reserved.
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Vocabulary: Progression through the levels

BOOKLET

Here are some words/phrases you may have selected from the indicative standard on the

previous page.

Level1 M Level 3 Level 4
o different o different e knowledge ofthe paid to ensure
e shows e means mountain safety and success
e climbers e paidto help « loyaland experience and
e guides e shewouldn’t supportive knowledge
manage e equal partner achieve her
e knoweachother | o close relationship ambition
already e important mutual respect, skill
e climbingtogether | e survive and collaboration
e work together well essential to ensuring
safety and survival
entering a business
transaction
take responsibility
effective
e simplevocabulary | ¢ some ‘Tier2’ e Tier2 vocabulary more sophisticated

used to explain

concrete ideas
e synonymising

words in the

question
o lacksinference

vocabulary and
phrasingsuch as
‘manage’ to
suggest

some inferential
comment

is more developed
to include some
abstract nouns
such as
‘knowledge’

vocabulary with
abstract nounsand
noun phrases used
throughout
(‘ambition’,
‘mutual respect,
skill and
collaboration’)

use of more abstract
‘big’ ideas
(‘business
transaction’)
inferences drawn
from the differences
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Level1 Level 2 Level 3 Level 4
They are like Theyworktogether | Theywere They are ‘involvediina
partners. well. working together partnership which
to survive after suggests that mutual
the accident. respect, skill and
collaboration are
essential to ensuring
their safety and
survival.’
Whilst ‘partners’ ‘Work together well’ | At Level 3, thereis Although this Level 4
sounds more shows some more of a sense of example uses the

effective than ‘work
together well’, itisin
fact derived from
‘partnership’ which
isin the question.

progression -
however, as is typical
of students working
at Level 2, they are
essentially
synonymising the
word ‘partnership’
used in the question.

understanding. The
notion of
partnership is
unpicked and
qualified by the
reference to the
necessity of working
together to survive.

word ‘partnership’
as it appearsin the
question, the
response is nuanced
by the more
sophisticated use of
vocabulary that
helps the student
unpack further
layers of
signification.
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Activity 15: Comparing student responses

The two student responses below are further answers to Question 2 Paper 2 (November 2020
exam):

Both writers are accompanied by another person on their adventure: Simon in Source A, and
Marius in Source B. What can you infer about the differences between the two companions,
Simon and Marius? [8 marks]

Student C

N Source A Simon seerms W1ke o uery
appy  person 05 we can §*® on the
Next  quote "At this raite we sinould be
down by nie Ocloe, He sad  Chel(Fuliy™ -
Ths s o replect oF s ophmst p@r&gr'qhﬂ-‘j
AS W -dZlefd Sepn AR jge wfpect NS Mok
enempy  desnt seem o e appeded by
NS  Companion's RUuakon @ He 'S the
bype oF person  dad Sees the  lpht At

the ond CF -lhe Lonnel, wh@mus N SCurce
B Manos Seems ke o very peacerd|
pevson  as he does things “kindly!
ond Cctlmlu.h SiNnce s 15 s T0b

‘he  doesnt gek ‘oo exciied ovr very
Onoorpul de he s used 1o do this
bypeop thng  every day. He s not

o pesor  Who Skows his  emobons
Eﬁ&ﬂg‘h O he S drd 1o vead, and
Create beum O Yapport wuth,
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Student D

_ﬂmm,mufn-*ahwi o El..r.;.ﬂ loele 3t \paedas

MMWWW%M cnn His,
_E-hl-'-..lh‘ u..u-lj_ﬁ_l-ﬂliudj_s_w rarider og o s

%N."{m)\a"w lon oabvask by MEMMr;LE_“*ﬂQMLm}r

] Bﬁu.\-é.l.%n.an—\-r\- E.vn\-m'l.e_m\rh (0 pﬂnm IQJ.J&MLL
oot gwid smanals. la.«.uj_Lm_mf_JmI?Ju_Lch bo rteamngle.,
b TMenes bhood. lrjﬁ .pﬂ-rm,,j m;}_ i a mﬁmfﬂw‘{_

H,u. ﬂagg s..;r _L |

m.l-.m—.ch- r\E,ILngLL L5 He wtos oo Jmip.m_fﬁ_'\hﬂr___i

Jﬂamm_g% t«)ﬂ,ﬂ.ﬁ wead. pochgonechie  bo »#Lmufm _I

- hmm_g@;mﬁm ﬁm&pﬁ%m%mﬁ

o "’MMWW‘&M Mre  Aluie afl.wg:ww; Lepinemisg i

© 2026 AQA and its licensors. All rights reserved. 250f 48



GCSE ENGLISH LANGUAGE - 8700 - FOCUS ON SUCCESS MANAGING MULTIPLE TEXTS HANDOUTS
BOOKLET

“’E‘“ll}iﬂ“u‘j AT ?MM %Mufhm&&n&m_
el [ﬁtgwﬁ,!l shonbeod by clialy plowm i|mm._|5 st Simaoa
La & ua&{ajnmn_i Q_h:.!pqg.,[hu 5 L '*-‘n::{:‘n'"ﬂ"lm ]‘DL-I.\{,L

d«.-_ bo ok fw et el silvilous «
Mwnﬁ: cnm’&am,.a,; Jh:AEﬂw vha Ui ' lwes comdidhue, WeS

_J.mi‘u'"m-.&-_ Po thain b Siramaa Bab 1S &_w?:ai\.hm@
Qu.a.mme empvght o s ?—Q.Jr' -

 Hoeusn Hass combichs bo 600 B (ol Moneus wuns
h‘i’m\i Mo pesheonddacrisles o hbe wble by BLM@_LMAJ_

—pon Nemér, Thig is shiammihoh in “ Monsws rownpomd

—_Hd.l__uﬁmﬁa&&ﬂl Drangn EHnMMHj MLMi[ ,‘L-i’_fﬂp..e‘

%MMWMUL £ .-':.LL"»'M"I Hlfﬁm
kﬁﬁ%‘ L0 MMWL&M&@M%M

JJJMM‘ Wi psmm ﬂmwﬁmamm

ML..QLE_M g g.i“nlmd,Hq o on g,

ﬁ&unﬂﬂwqm@, Ehlm.ms Paok b i
_guile g shoma foes mom. Which o qonilon dma
PN -

Ovmi\ "h::"nln mmummuﬁL&h_M_M U T
Hpm &ﬁ‘l’&‘iﬁﬂﬂﬂ‘ﬂmﬁg 1.,..&1,1‘“.%;, Srawndh ngs o o o
polme wwol glawegl @ Ejmw ot A wdine

Lgumm_lﬁl_&mm% Eil\‘ﬁi"r :}Q&Hddl&_u_ﬂlﬂsj_lf

n*lilﬁ-[m-ﬁ\tuk d&%e"ﬁ-'d‘-* E;L.';m-l.hﬁi‘lﬁ L%

© 2026 AQA and its licensors. All rights reserved. 26 0f 48



GCSE ENGLISH LANGUAGE - 8700 - FOCUS ON SUCCESS MANAGING MULTIPLE TEXTS HANDOUTS
BOOKLET

Comparing perspectives -
Question 4

Activity 17: Incorporating methods

The two student responses beginning on the following page are answers to Question 4 Paper 2
(November 2020 exam).

Compare how the writers convey their different feelings and perspectives on their adventures in
the mountains.

In your answer, you could:

e comparetheirdifferent feelings and perspectives on their adventures

e comment on the methods the writers use to convey their feelings and perspectives
e supportyourresponse with references to both texts.

[16 marks]
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Activity 19: Student responses

Below is a further response to Question 4 Paper 2 (November 2020 exam):
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Activity 20: Using the ‘hook’ method

Below is a further response to Question 4 Paper 2 (November 2020 exam):

Student H
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Activity 21: ‘Big ideas’, vocabulary and the ‘hook’ method

Below is a further response to Question 4 Paper 2 (November 2020 exam):

Student | (extract from a longer response)

There are also gender differences between the two writers’ perspectives. Joe and Simon are
both male and seem to have an equal ‘partnership’. However, Joe’s perspective is not typically
masculine as he lets Simon make the important decisions. His injury means that he is weaker
and subservient and loses the right to take joint decisions. Simon takes on the dominant male
role because Joe’s lack of physical strength diminishes his power in the relationship. Joe
announces this humiliating realisation in a simple factual sentence: ‘It was Simon’s decision.’ In
Source B, Gertrude’s perspective is more stereotypically female. She includes lots of domestic
details about sleeping and washing, she comments on the views, and is happy to be lifted up
the mountain ‘like a parcel.’” Using this simile turns Gertrude literally into an object rather than
a person in her own right. However, it’s ironic that Gertrude is in some ways the dominant one,
from a class and financial point of view, as she pays Marius for his services, meaning ultimately
she has the power in the relationship, which was very uncommon for a woman at that time.
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Student response commentaries

Activity 2
Commentary

Student response 2 uses the same ideas as the first one - the layout of the room and how the
children are seated - but develops the inferences in more detail. Student response 2 picks up
on more abstract ideas such as the harshness of the Victorian setting and explores these using a
range of vocabulary that shapes the inferences into something perceptive. For example,
response 1 uses the idea of ‘formality and control’, but response 2 extends this by comparing
this to a sense of regimentation which itself leads to ‘joylessness’. The difference between the
images referred to in response 1 is restricted to phrases such as ‘more modern environment’
and ‘more informal learning environment’. However, response 2 goes further to connect the
formality/informality binary opposition to a mode of teaching which, in Source A, may be less

engaging.

Activity 13
Commentary

Student A is stronger on the interpretation of ideas in the individual texts than on the
interpretation of differences between them. The student makes clear inferences about both
Simon and Marius - that one fails to acknowledge the pain he is inflicting on his companion,
and that the other recognises his companion’s inexperience - but is only able to identify the
differences rather than exploring them. The phrase ‘unlike Simon’ tagged on to the end of the
first paragraph was an opportunity missed by the student to examine that difference further.
The mark awarded was therefore at the lower end of Level 3.

Student B engages with a big idea of leadership, and makes detailed inferences about Simon’s
decision making skills, his strategic thinking, his calculations and the benefits of these for both
climbers. These are Level 4 inferences. In the second paragraph, the student comments
perceptively on the difference between Marius prioritising Gertrude’s comfort and Simon’s
determination to push Joe as far as he can. This could have been more detailed and could have
been matched with a more perceptive understanding of Source B, and for this reason, the mark
awarded was at the lower end of Level 4.
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Activity 15
Commentary

Student C uses a diverse range of vocabulary to explain their understanding of the sources. They
use adjectives such as ‘happy’, ‘peaceful’, ‘excited’, ‘cheerful’, ‘active’, ‘fast’ and ‘quick’, ‘slow’
and ‘practical’. These are not particularly ambitious words by any means, but they are clear.

The student’s vocabulary also includes phrases such as ‘step by step’, ‘optimist personality’,
‘high energy’ and ‘create a rapport’, which may be relatively familiar, but nevertheless
contribute to the student’s ability to explain their understanding clearly. The mark awarded was
at the top of Level 3.

Student D demonstrates their wider vocabulary and how the more sophisticated Tier 2
vocabulary provides a more nuanced and subtle understanding, which meets the criteria for
Level 4. Adjectives such as ‘resilient’, ‘sensitive’, ‘critical’ and ‘competent’ indicate a more
perceptive grasp of the companions’ characteristics. Equally, the use of abstract nouns such as
‘responsibility’, ‘authority’ and ‘partnership’ signpost that the student is engaging with big
ideas, which again supports their progress into Level 4. The student was awarded full marks.

Activity 17
Commentary

Student E provides comment on a range of methods used by both writers, although they are
stronger on Source A. They refer to specific words, identifying the word class (not always
correctly): ‘the noun ‘agony” and ‘the adjective ‘uncontrollably”. The comments explaining why
they have been used and what effect they create are clear. The student makes excellent use of a
comparison of the structure of the extracts, with an explicit focus on explaining the contrast
between the endings of both and how they impact on the reader. Finally, the comment on the
metaphor ‘hammering torture’ is used effectively to explain clearly the writer’s attitude to pain.
The student was awarded the top mark in Level 3.

In Student F’s response we see an even wider range of methods selected for comment and
comparison, which are integrated and brought together in an impressive way. The student
comments on the effects of short simple sentences, the use of parallels, personification in
‘hammering torture’, visual description and hyperbole. In most cases, the student explains how
and why the methods have been chosen by the writers, but these comments are not always as
full or as detailed as they might be. There are also references to structural features such as
contrasts, and the student is rewarded for the way in which they link the methods to the
creation of either a serious tone or relaxed tone, depending on the text. The student was
awarded a mark in the middle of Level 4.
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Activity 19
Commentary

Student G adopts an approach to Source A whereby they trace the progress of the writer’s
fluctuating sense of optimism through an understanding of how structure has been used. The
student makes references to the chronology of the extract throughout, using phrases such as
‘early on’, ‘before the source’, ‘re(in)stated later on’ etc. By tracking these shifts in perspective,
the student secures a mark in Level 3 for their clarity of understanding of the writer’s
perspectives, as well as for demonstrating a clear understanding of the methods used. The mark
awarded was mid-Level 3.

Activity 20
Commentary

The first page of Student H’s response exemplifies a typical Level 2 response, with the student
attempting to meet the demands of the different strands within the task. However, at the top of
the second page, they use the ‘hook’ method to really good effect. The sentence ‘Both writers
use the weather to portray how they are feeling’ sets them up beautifully for a comparison of the
writers’ perspectives which is clearly ‘like for like’; this explicitly engages with the concept of the
texts as deliberate constructs, commenting on how and why the writers use the weather to
create specific effects. The response was awarded a mark at the lower end of Level 3.

Activity 21
Commentary

Student | (an extract from a longer response) is explicit in adopting a conceptualised approach
and the student has clearly been taught to read texts through a specific lens. By taking gender
as a starting point, the student is able to interpret the writers’ perspectives on their experiences
and relationships in both texts individually, but the students is also able to make comparisons
on how one writer behaves according to gender stereotypes whilst the other does not.
Furthermore, the student develops their response to explore why the stereotypes might not fit
the circumstances, and offers some historical perspective too in explaining Gertrude Bell’s
position. The methods are understated but clear and relevant, and in both sources support the
ideas; the vocabulary is mature, abstract and ambitious in places, but the perceptive comments
are determined by the conceptualised ideas in the response rather than a particularly
impressive vocabulary, demonstrating that this sort of response is not just the preserve of a few.
The response was awarded a mark towards the top of Level 4.
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Reports on the examination

Here we have collated some of the most relevant comments regarding managing multiple texts
that have appeared in the GCSE English Language Reports on the examination. The full reports
can be found on Centre Services.

Paper 2 Question 2

e This question assesses:

o thestudent’s skill both in interpreting the implied meanings of texts and in
synthesising ideas and evidence. These two key skills are weighted equally within
the mark scheme

o their ability to explore connections between the two texts and to infer meaningin
response to a given focus

o astudent’s ability to synthesise and interpret evidence from both sources, according
to a given focus.

o Students are expected to have absorbed information from the whole of both sources relating
to this specific focus and bring the information and ideas together to consider either the
similarities or differences, as directed.

e The wording of the question includes the phrase ‘what can you infer...’, which is intended to
encourage students to infer meaning rather than simply summarise. It is vital that, in
preparing students to respond to Question 2, it is made very clear that interpretation is at the
heart of both key skills assessed here (making inferences and showing differences). This is
true regardless of whether the focus of the question is concrete or abstract.

e The focus of the question:

o islikely to have a very narrow, discrete focus. There are two reasons why the focus of the
task is deliberately narrow. Firstly, it enforces the need for students to select specific
information and ideas from the wider text, allowing the assessment of those retrieval
skills enshrined in AO1. Secondly, it ensures that there is no crossover with the
comparative task set in Question 4, which has a wider focus.

o varies and could invite students to engage with an abstract focus (such as the behaviour
of school children in November 2017), or it could involve a more concrete aspect of the
text (such as the activities of the boys in June 2017).

o (could ask students) to explore similarities rather than differences in the two texts.

e Within the framework offered by the assessment objective, students are expected to
‘synthesise evidence’ (which includes information, ideas and textual detail); this allows the
selection and interpretation of similarities or differences to be equally valid. Although the
focus of the question was on similarities, comments on differences were also rewarded by
examiners where they were appropriate to the focus of the question.

e Where students failed to maximise marks, it was occasionally as a result of their focus
being exclusively on differences rather than similarities. While comments about differences
can be credited as part of a discussion of similarities, students are reminded that they must
focus on the question set. The focus on similarities rather than differences was chosen to
give students the widest number of options.
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e Teachers are advised to continue offering students a breadth of non-fiction texts
throughout KS4 and developing their skills in identifying similarities and differences
across a range of different aspects, both concrete and abstract.

Quantity vs quality?

e Students do not need to make a large number of points: quality is more important than
quantity. It is the depth and detail of comments which is rewarded rather than the breadth
and range of comments. Some students wrote more than the two sides available within the
answer booklet, continuing onto an additional page, but rarely achieved a higher mark as a
result of their extended answer. The negative impact, however, was felt later on in the exam
when some of these students inevitably ran out of time to write an extended response to
Question 4, where there are 16 marks available, as opposed to the 8 marks available for
Question 2.

e Improving the detailed explanation of a small number of inferences is more beneficial
than making a larger number of questionable or less precise inferences.

e Encouraging students to write in detail is an approach well worth adopting, as it can often be
the means of moving up a level. For example, a student working at Level 2 might typically
attempt to make one inference, and then move on to make a separate point. However, by
focusing and commenting further on the same point, the student is more likely to provide the
explanation they need to meet the criteria for ‘clear’ at Level 3. By the same token, a student
working at Level 3, by engaging in more detail with the same point and looking to extend and
develop their comment with further inferences, is in a better position to move into Level 4.
Coaching students in the patience required to add depth and detail to their responses can
only be a positive way forward for all abilities.

e Atthe highest level, the most successful responses students were rewarded for responses
which were perceptive or detailed or, in some cases, both. Students can offer interpretation
which is perceptive: insightful, conceptualised or profound; or which is detailed: extended,
developed or analytical.

e Finally, students should be reminded to always read the introduction in the text box before
reading the extract, as there is frequently contextualising information to help orientate
students in advance of reading an unseen text. It is also helpful if students can practise
reading texts where there is more than one character.
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Paper 2 Question 4

e This question:

o presentsademanding and multi-dimensional challenge for students

o requires students to juggle the need to compare and comment on ideas and
perspectives as well as methods

o requires (students) to read and understand information and ideas from two substantial
sources and focus on the writers’ perspectives specifically. They are expected to bring
together and compare the two perspectives, analysing the differences and linking these
points of view to the methods used by the writers to convey them. There are three
discrete key skills which contribute towards a particularly challenging comprehension
task

o requires aresponse which includes not just a demonstration of the student’s
understanding of the ideas and perspectives in both texts, but also a comparison of
these ideas and the writers’ different perspectives, supported by relevant textual detail,
and an explanation of how both writers have used a range of methods to convey their
points of view

o builds on the inferential understanding and synthesis of ideas required by Question 2
(the ‘what’), and the exploration of language methods required by Question 3 (the
‘how’).

e Each of the three preceding reading questions provides the student with practice and
inspiration for this response, with the understanding of ideas introduced in Question 1,
synthesis between texts in Question 2, and a focus on methods in Question 3. These
questions offer the student stepping stones towards meeting the challenge of Question 4.

e The focus of this question:

o isamore open than any of the previous three reading questions, allowing students
to engage with the whole of both sources and to extract whatever they choose to
illustrate their response.
is usually very straight-forward, encompassing the whole of both texts
is deliberately broad in order to allow students to select the details which have caught
their attention

o mayvary according to the content of the sources, and teachers should advise students
that this may be the case and to be guided by [the precise words of the question] in their
response
will always be the perspectives, attitudes or feelings of the writers
could be on similarities. Students progressed naturally from an identification of the
writers’ similar perspectives to explore the different methods the writers used to present
their points of view.

e The most successful responses:

o identify like with like - this is key to success in Question 4, but is also central to
the synthesis required in Question 2, and is therefore a valuable teaching focus
compare ‘like with like’ is essential for meeting Level 3 and Level 4 criteria
move seamlessly between perspectives and methods in their wide-ranging analysis of
the texts.

e Three points of comparison are sufficient to demonstrate clear or perceptive
understanding.
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e The less successful responses:

o tendtofocusonideas at the expense of perspectives; deal with the texts separately
without making meaningful connections; and identify methods used without exploring
their effect or how they contributed to presenting the writer’s point of view

o repeatthe content of their Question 2 response. The focus of Question 4 will always be
different from the focus for Question 2; these two questions address entirely different
AOs and therefore require different skills. Students therefore need to have a distinctly
different mental schema in approaching each question in Section A

o ignorethe reference to methods in the task entirely. This omission left students offering
a more two-dimensional comparison which engaged exclusively with the ‘what’ and not
the ‘how’

o donotaddress the ‘how’ in this question, and their marks are reduced as a result.
Exploring the methods used by the writers is an integral and necessary strand of this task
and students should be prepared for this requirement.

On formula/rigid writing structures

There was limited evidence of an overly mechanistic approach to structuring responses to
Question 4, suggesting students were finding their own way intuitively through the task and, in
many cases, producing coherent extended answers. It appears that, where students tracked
their way through the disparate elements of the task step by step, they were able to meet the
criteria for success.
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Notes
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Contact us

Our friendly team will be happy to support you between 8am and 5pm, Monday to Friday.

Tel: 0161 953 7504
Email: english-gcse@aqa.org.uk

aga.org.uk
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